This study emerges from the need of English Language Teachers in Sudan and Jordan to lay appropriate assessment strategies to meet the anticipated educational objectives among the learners of English. It is also hoped to improve language assessment in similar educational environments in the Arab world. We intended to find out the level of consistency between the educational objectives of the English language syllabus and the English language examinations in these two countries. These examinations are expected to have some beneficial washback on English pedagogy in general and on reading and writing skills in particular. These tests can be used as benchmark for the effectiveness of the teaching and the learning performance in the classroom. We found that most of the reading questions in EL examination focus on testing the low order of thinking such as knowledge and comprehension; which negatively affect the critical thinking abilities among these young learners. The study yielded many other findings but the most important is the negligence of testing speaking and listening skills which renders the standardized English language examinations in Sudan and Jordan to be incomprehensive, but on the other hand the study revealed that these examinations had some content validity.
Statement of the Problem
In this paper we will be tracing the points of strength and weakness in the school certificate English examinations in Sudan and Jordan, to measure the degree of consistency of the educational objectives of the English language syllabus as reflected by scholastic achievement examinations in both countries. The study also aims at investigating how the thinking skills in the cognitive domain of Bloom's Taxonomy of Educational Objectives could be applied in these examinations, and to what extent can language teaching help to develop some of the general educational objectives such as critical thinking within the community of the young learners of English in particular. To achieve this purpose analyses were to a pool of examinations papers and the syllabi from both countries. We as language teachers came to notice the absence of testing listening and speaking skills in these examinations. So we may infer that these examinations do not comply with the objectives of the English language teaching in both countries. 4). finding out if these examinations have any washback on language education.
Methodology
The researchers used cue words in the taxonomy of critical thinking as applied to writing tasks (see appendix) as criteria to analyze the tests questions in Sudan and Jordan examinations papers from 2012 to 2015 according to the educational objectives of Bloom's Taxonomy. We have traced the mental efforts that students would exert in order to answer questions of examinations, and determine the educational objective of each one. After that we have calculated the frequency of occurrence of each educational objective and extracted percentage of each value.
Critical and Creative Thinking of Bloom's Taxonomy
Critical thinking, hence (CT) is about effective reasoning by using various inductive and deductive types of reasoning skills according to the situation and/or the context. (CT) is about using the system of thinking to analyze how parts of a whole interact with each other to produce overall outcomes in complex systems. See Table 1 . Observe, repeat, recall, recount, label/name, sort, cluster, outline, list, record, match, define, Examine, classify, outline, map, question, analyze, compare, research, interpret, refute, conclude, infer Compare, rank, judge, rate, evaluate, predict, criticize, argue, justify, convince, persuade, assess, value. Persuade a specific audience through a letter. Assess a character's action in term of its value. Assess the overall learning experience of doing a writing assessment.
But the application of critical thinking for teaching and learning foreign language (FL) is a new area of investigation (Alnofaie, 2013, p. 155) . As (Lopez, 2017) stated that most of the studies on CT in relation to L2/FL learning done in Asia started early in 2000. Lopez(ibid) says that in the Philippines it was found that language proficiency influences critical thinking and that language proficiency and CT are significantly related. These findings were found in Javier (2001) where she claims that a significant change in language proficiency may significantly affect the critical thinking of the students. Javier (2001) as in (Lopez) concluded that CT is essential in learning the macro skills of language: listening, speaking, reading, and writing and that language proficiency have a direct impact on CT skills.
In an earlier attempt in 2004 Lopez developed and validated CT infusion lessons in communication skills for Filipino college students using Ennis' concept (1996) of CT as his theoretical framework. Rashid and Hashim (2008) examined the CT ability of Malaysian undergraduates and its relationship to language proficiency and found that there is a correlation between CT ability and English language proficiency as in (Lopez, 2017) .
Many researchers found significant relationships between critical thinking and language such as (Fahim and Komijani (2010) , Grosser and Nel (2013, Hashemi and Zabihi (2012) , Lin and Mackay (2004) , Lai (2011); Fahim and Hajimaghsoodi, (2014) . Critical thinking as in (Lopez, 2017) , is a necessary precondition to foreign language learning. These beliefs are also supported by (Dörnyei, 2001; Gardner, 1985; Gardner & Lambert, 1959; Gonzales, 2010 Gonzales, , 2011 Ushioda, 2001 Ushioda, , 2008 Lai, 2011; Fahim & Hajimaghsoodi, 2014) , in Lopez (ibid).
Critical thinking and language Examinations
Bloom's Taxonomy is naturally involved in the instructional design process. It is a great way to determine how much your learners understand. The initial focus was primarily for academia and now finds a comfortable place in training programmes. Bloom and associates identified three domains of learning:
Cognitive: mental skills, intellectual capability (knowledge) Affective: feelings, motivation, behavior (attitude) Psychomotor: manual or physical skills (skills) These are sometimes identified as "Do-Think-Feel" or KSA (Knowledge, Skills, and Attitude). The application of the six levels of Bloom's Taxonomy represents a hierarchy of learning that goes from the simple (level 1) to the complex (level 6). Bloom's Taxonomy could be used in structuring questions; this is how it applies to the testing process. 1). Knowledge -to check learner ability to recall basic information 2). Comprehension -confirm understanding 3). Application -use or apply knowledge 4). Analysis -interpret elements; break the information into smaller parts 5). Synthesis -create/develop plans; put pieces together to form a new whole 6). Evaluation -judge, assess, critical thinking (see Langevin Team-online) .
In this final level of Bloom's Taxonomy, you may ask the learner to offer opinions, criticize, judge, recommend, 2) Comprehension Question: to find out if a learner understands the meaning of something.
3) Application Question: to see if a learner can apply concepts to a real world environment.
Description of Language Syllabus in Sudan and Jordan
English pedagogy attracts great care in both countries; as higher institutes in Sudan and Jordan use it as medium of instruction, especially in teaching sciences and applied sciences such as medicine and engineering.
In the Sudan School English Examinations there are five sections, four parts are compulsory and the fifth is divided into two optional sections. The testee can answer section (A) which comprises questions taken from SPINE series, or respond to section (B) that includes literature questions. While Jordanian General Secondary Certificate English Language Examinations are administered in in two sessions, one in winter, always held in January and the other in summer in July. All the questions in these sessions are compulsory
2.1The Thinking Skills English Language Exams in Sudan and Jordan from 2012 to 2015
The cognitive domain involves knowledge and the development of intellectual skills (Bloom, 1956 ). This includes the recall or recognition of specific facts, procedural patterns, and concepts that serve in the development of intellectual abilities and skills. In Table 1 -see Table 2 is a summary of the weight of each educational category embedded in the exams in both countries. According to his/her previous reading, the learner will just recollect the incident that took place in the story and write the answer. As in Figure 2 blow, the percentage of the comprehension objective in Bloom's taxonomy in Jordan exams from 2012 to 2015 is estimated at (%56.6), however the percentage for the same educational objective in Sudan exams from 2012 to 2015 is (%6.6) if the student answered the literature section and (%13.2) if s/he answered the language questions taken from SPINE series. In both Sudan and Jordan examinations, the candidates can answer the comprehension questions whether by inferring the correct synonyms, using the mnemonic words as indicators to the location of the right answer or determining the correct reference of the pronouns or the relative pronouns. 2.1.3 Application As in Figure 3 below the application thinking skill in Jordan exams from 2012 to 2015 represents (20.4%) of the total questions, yet the same thinking skill in Sudan exams during the same period is estimated at( 22.4%) if the student answer the optional question of literature. On the other hand, the percentage increases to (29%) if the candidate selects the language section.
In both Sudan and Jordan exams, the questions of the application thinking skill varies from choosing the correct verb, completing a sentence using certain grammatical rule or writing the correct form of the infinitive, which is already given in brackets. In both countries the exams from 2012 to 2015, the researchers did not find any question that addressed the Analysis thinking skill. In assessing the capability of a student to analyze, s/he may be exposed to questions concerning some material with which s/he is supposed to be familiar, or the material for analysis may be offered to him in the test situation. When an analysis question is appropriate and new to the student, it is expected to be a valid and reliable test of his analytical abilities, because student would have no chance to use analytical comments which s/he simply remembers from previous discussions of the material. The student may show his ability by making a series of free or guided answers, or by choosing the best. The material given for analysis in a test may be a social situation, a set of data, an argument, a picture or a literary passage to be analyzed literary or linguistically. Or the student may be placed in an actual situation, such as a classroom in which s/he analyzes the interactions of members of the group. As in Figure 4 synthesis is found as (7.8%) in Jordan exams while in Sudan exams, if the testee answered the literature questions the synthesis thinking skill will be found as (2.6%) of the total questions and (5.2%) if s/he responded to the language section. Answering the questions of the synthesis objective, the testee should use the information given to him/her in the question to write a letter, summarize a long paragraph as in Sudan examinations, or show more critical thinking and write his own ideas and suggestions as can be seen in Jordan examinations. The sentences should be structurally accurate, connected by the suitable conjunctions. 2.1.5 Evaluation
As can be seen in Figure 5 below evaluating educational objective is estimated at (7.3%) in Jordan exams. This thinking skill cannot be seen in Sudan exams from 2012 to 2015. In Jordan General Secondary Certificate English Language Examinations from 2012 to 2015, the evaluation thinking skill can be seen in critical thinking questions where students are asked to write judgments concerning certain experiences such as building tunnels, oversleeping, how the introduction of modern technology can be beneficial to the productivity of traditional crafts…etc. Jordanian candidates were also asked to write free compositions of about 80 words concerning a specific topic. The testee had to justify his/her own ideas and judgments, and write about the different dimensions of the topic using comprehensive information with appropriate linking words, without spelling mistakes. By applying Bloom taxonomy in English language tests, we can determine the aims that we aspire to achieve from the teaching of English language. This can be done by designing questions that address these objectives and reflect the effectiveness of the teaching of these goals inside the classroom. Moreover, the application of Bloom's taxonomy in English language tests clarifies to what extent student can benefit from the teacher and the syllabus as well.
Analysis of Action Pack 12 and SPINE6
Analyzing the syllabuses in general and textbooks in particular plays a vital role in the assessment of the credibility and feasibility of EFL teaching and learning resources and processes. It helps supervisors, textbooks' designers and researchers to discover the points of strength and weakness in the textbook and to what extent it is suitable for both students and teachers. SPINE and Action Pack series are English language syllabuses for basic and secondary level in Sudan and Jordan. They consist of materials asserting that English language teaching should be interactively taught and evaluated in light of the basic concepts of the communicative approach.
In SPINE6 and Action Pack 12, all activities and tasks in these textbooks stemmed from the title of the chapter or module. These syllabuses also use the techniques of the functional language practice and the integrated approach. The integrated approach as defined by Richards and Schmidt (2010) aims at "the teaching of the language skills of reading, writing, listening and speaking in conjunction with each other as when a lesson involves activities that relate listening and speaking to reading and writing". We counted the activities of each skill throughout the whole textbooks of SPINE 6 and Action Back12, and extracted the percentage of each skill in the two syllabi.
Description of Action Pack12
Al-Ghazo and Samdi (2013) mention that in 2006,the Jordanian Ministry of Education stated a list of guidelines that stress the integral role of foreign language education in developing the Jordanian students in the four language skills and psychomotor, social, cognitive and cultural domain. These guidelines focus on the following:
(a) An emphasis on knowledge economy competencies: educating students to be innovative thinkers who can analyze, and communicate information and work with one another to create a prosperous knowledge economy for all.
(b) Integration of information and communications technologies: ensuring students use technological devises and processes to broaden and deepen their learning.
(c) New role for students: giving students opportunities to define their own ways of reaching outcomes.
(d) New role of teachers: emphasizing that the new role of teacher is to help students learn and communicate effectively by giving greater consideration to the individual learning needs.
(e) Variety of instructional strategies: selecting appropriate instructional strategies to ensure that all students achieve learning goals.
(f) New way of assessment strategies and tools.
"The English language curriculum in Jordan is one of the basic and compulsory school subjects. Action Pack is a real outcome of the recommendations that resulted from the conferences of Education development. It was introduced to Jordanian schools to be taught from grade one until twelfth grade." (Al-Ghazo & Samdi, 2013) . Haines (2010) mentions that the Action Pack series offers learners:
• Modern, interesting and relevant topics.
• A clear and systematic approach to grammar, with thorough practice.
• Integrated skills work with a particular focus on reading and writing.
• Consistent building and recycling of vocabulary.
• Special sections devoted to functional and situational language.
• Project work at the end of every module.
• The development of critical thinking skills.
Each level of Action Pack consists of a Student's Book, Audio Cassettes, a Workbook and a comprehensive Teacher's Book. Action Back 12 student's book is the main textbook that prepares the Jordanian students for the Jordan General Secondary Certificate English Language Examination. This textbook is divided into 4 modules, each one concentrates on a specific topic. Each module comprises three units that probe the topic in different ways. For example, module one consists of three units which are; The Law, Migration and Precious Resources.
see Table 3 here that shows the outcomes in Action Pack per Module. By the end of this module, the student will be able to... a) listen to a lecture and a description, and demonstrate understanding. b) recall past events. C) talk about wishes. d) write a report based on statistics. e) scan for specific information. f) present ideas and suggestions. g) write an essay.
pages
Module 2 By the end of this module, the student will be able to... a) listen to a talk and description, and demonstrate understanding b) give explanations and describe experiences c)talk about cause and effect d) read for gist and detailed information e)give opinions / make decisions f)present ideas and suggestions g) write an account of a visit.
Module 3 By the end of this module , the student will be able to.. a) listen to a talk and a description, and demonstrate understanding. b) compare and contrast. c) infer meaning. d) write a biography. e) give advice. f) write a magazine article.
Module 4 By the end of this module, the student will be able to. a) solve logical problems. b)talk about past and present actions. C)listen for specific information. d)make difficult choices e)present ideas and suggestions. f) write a report about technological changes.
These outcomes which are written at the opening of each module cope with and are related to the integrity of listening, speaking, reading and writing skill, and the interaction between learners and teachers. In each unit of Action Pack 12, there is regular, practice in reading, listening, speaking and writing, where the stress is on practice and production of language. Many chances are available for learners to improve critical thinking skills and show their own views and ideas through every unit and particularly in the project at the conclusion of each module.
Action Pack 12 Textbook and the Integration of the 4 Skills
Satisfaction of the educational needs and interest of Grade 12 students in Jordan is the main purpose for designing the textbook of Action Pack 12.
The course also aims at broadening students' general knowledge, through text-based work within the topics, and vocabulary development. The Student's Book is divided into 4 modules; each one is focusing on a particular topic, and contains 3 units, which develop the topic in different ways. Action Pack 12 makes it clear that foreign language teaching has changed from just focusing on the language components; grammar, vocabulary, and pronunciation to a emphasize on the communicative proficiency and the integration of four skills: listening, speaking, reading and writing.
From the representation of the 4 Skills in Action Back12l as it appears in the graph -see Figure 6 below, the productive skills represent the largest proportion since they form 59% comparing with 42% for the receptive skills throughout all the activities and tasks of the whole textbook. Each module begins with an opener which consists of two pages. This offers the students a chance to speak because they predict and foretell what the module is going to be about. The Opener always contains pictures taken from the different units of the module. In the Opener, the objective of each module and the titles of the three unites are shown besides some questions to be thought of and discussed by the learners. Each module consists of three units and each unit starts with a Unit summary which shows tasks and activities under six headings. These six headings are grammar, vocabulary, listening, reading, writing and speaking. The reading passages are introduced with a short activity for the learners to be performed as they are listening or reading. For example, on page 16, there is an introductory task, related to the text, "Why do people leave their home country?" It tells the reader that before he reads the article on page 17, s/he has to guess and match the words and phrases with their meanings, e.g: The reading passages usually contain sentences or phrases that are going to be studied later in the grammar section. The first, or 'gist' reading or listening section helps students to understand the general areas of information presented. There is also a 'Check your understanding' section which has more detailed comprehension questions. Learners need to listen or read several times to complete many activities.
In Action Pack12, there are (Factfiles) attached to some reading passages which cover valuable facts about the topic that is going to be taught. These can be used in various ways; for example, asking the students what they already know about the information under each heading before reading it. For example, on page 70, in Module4, chapter10, we can find This Factfile attached to the reading passage of "Climbing Everest".
Factfile:
Chomolungma is the Nepalese name for Mount Everest.
• At 8,848 metres, or 29,029 feet, above sea level, Mount Everest is the highest mountain in the world.
• Over 200 climbers have died while attempting to scale Mount Everest.
• By the end of 2008, there had been 4,102 ascents to the summit of Everest.
• On May 25, 2008, 76-year-old Min Bahadur Sherchan became the oldest person to climb Mount Everest.
• The youngest person to date to climb Mount Everest is Temba Tsheri, a
Nepalese boy who climbed to the summit on May 23, 2001 at the age of 15.
Vocabulary tasks and activities are essential features of each unit. These activities concentrate on vocabulary from the reading passages and improve new, related topic areas, e.g: the phrasal verbs, idioms and word families. There are many vocabulary tasks such as matching, filling in the spaces, classifying, listing and identifying pictures. The Grammar tasks and activities focus on the grammar of the unit. The examples used in this section are usually sentences or phrases taken from the reading or listening texts to help students discern the grammar rules. For example, on page 45 there is grammar activity related to the text "The Sand Gazelle"
Here is an example: Note the passive verbs in these sentences. Each unit consists of either one or two 'Useful language boxes'. These are designed to help students be ready for writing or speaking task. "The skills syllabus provides regular, carefully-staged practice in reading, listening, speaking and writing, where the emphasis is on practice and production of language". (Kilbey,2010) Useful language boxes offer examples of words and grammatical rules that are suitable for practicing speaking or writing. The practice of writing in Action Pack 12 plans for improving a specific real life writing skill that the learners may need to use during their future life. These involve activities such as writing emails, filling in applications, writing reports and writing recommendation letters. An example of this can be seen on page 61, where the student is asked to write an email of 120 to 150 words suggesting a suitable place for a family to live in.
Action Pack 12 also offers the learners chances to practice what they have been taught by working on a project. Factfile offers extra data about a particular topic. The students can use these facts to support a listening task or a writing task, or to participate in a group work. In this part, teachers have an essential role in leading and aiding the students about how the best performance of the factfile can be achieved. Many units contain 'Quote box'. This includes a quotation, taken from famous writer, or an expert concerning certain theme. The quotation usually speaks about an interesting thought that is expressed in small number of words. It is considered as a kind of general comment on the main topic of the module.
Description of SPINE 6 Textbook
In SPINE6 Teacher's Book, according to Alfaki (1997) , there are three aims of these textbooks; as by finishing SPINE 6, pupils should have: Teaching Vol. 10, No. 5; (a) Recycled and reinforced previously learned language.
(b) Developed further the four language skills with special emphasis on Reading and writing.
(c) The ability to understand and use English which is relevant to their needs and which will help them to communicate with adequate accuracy and fluency in all situations.
SPINE 6 comprises ten chapters, each chapter contains five sections. Section one and two consist of activities designed to develop speaking, reading and writing skills. Section one always begins with two or three pre-reading brainstorming questions dedicated to urge students to discuss some aspects of the topic of the chapter. These pre-reading questions offer students good chance to practise speaking English. The passages in section one are generally longer. They are formed to offer students chances to read for information, comprehension and entertaiment. There are different kinds of texts in section two such as letters, dialogues, advertisements, diagrams,etc… The targets of section one and two are to introduce learners to varied sorts of reading texts and various styles of writing. In section three, students concentrate on vocabulary, grammar ad tenses. Section 5 challenges students to think and have fun through brain teasers, riddles, games, stories, jokes,songs and proverbs. This section is a good chance for students to use the English language in a communicative setting. As can be seen in Figure 7 ; there is complete absence of the listening skill in the textbook of SPINE6. Paris (2013) believes that the listening skills are important not only for the pedagogical and professional needs but also for understanding how to practice good communication in your daily life between friends, family, and others. Listening skills are important because they foster good self-esteem, maximize productivity, improve relationships and assist in becoming a fluent speaker.
The absence of the listening skill activities in SPINE 6 textbook absolutely contradicts the objectives of the Ministry of Education of language education. One of the main objectives of SPINE 6 is to develop the four language skills with special emphasis on Reading and writing. The complete absence of the listening skills Vol. 10, No. 5; activities and tasks may be due to the unavailability of the technical devices such as language laboratory, tape recorders or CD players.
The productive skills, speaking and writing, got the lion's share 54% of the activities and tasks throughout the whole textbook. Speaking activities can be clearly seen at the beginning of each section, where the pre-reading questions offer learners a good opportunity to speak and discuss issues stemming from the topic of the text.
The writing skill represents 28% of the activities throughout the whole textbook of SPINE 6. The writing activities include information about steps of writing a paragraph, the usage of the cohesive devices such as connectors for developing a coherent text, putting the sentences in the correct order, writing a summary, writing from notes and comprehending the differences between formal and informal writing.
The activities and tasks of the reading skill represent 46% of all the activities and tasks throughout the whole textbook of SPINE 6. The pre-reading activities provide the students with vocabulary related to the text that they are going to read. The reading texts concentrate on topics culturally related to the daily life of learners. The reading texts in SPINE 6 are to some extent culturally appropriate to students. They concentrate on topics related to the everyday life of the Sudanese people. These topics can activate the schemata of the students and make them interact inside the classroom by the virtue of the previous knowledge that they have about these topics.
These reading texts consist of topics such as environment, development issues, the difference between urban and rural lifestyles, Sudanese hospitality, women's issues, technology, employment and international literature. While the content of the reading passages are related to the daily life of students, the vocabulary items are extremely challenging and technical.
There is little in the way of pre-reading vocabulary to hepl students be ready for what they are going to read in the text. Most of the reading questions in SPINE 6 can be answered by skimming rapidly through the text to get the main ideas or scanning for specific information For instance, on page 107 the reading questions of the topic "The Sweet Smell of Success" are textually explicit. These questions come as follows:
Complete this informationsheet about Kenana Project 1-LOCATION ……………………………………………….
2-STARTING DATE …………………………………………

3-MAIN PRODUCTS …………………………………………
4-MAIN BY-PRODUCTS …………………………………….
5-PROFIT IN DOLLARS FROM PRODUCTS………………..
6-SHAREHOLDERS ……………………………………………
While the second group questions looked like this:- Most of the questions of these texts focus on the low order thinking skills such as knowledge and comprehension.The answers for these questions are textually explicit, students will use the clues and mnemonic words to find the answer which is already stated in the passage. There are a few questions that develop the critical thinking skills of the learners such as analysis, synthesis and evaluation questions. The vocabulary activities in SPINE 6 provide students with different opportunities to study, reinforce and practice different aspects of words such as meaning, form and spelling. For example, on page 42,we can find these activities about silent letters:
Look at these words and listen to your teacher say them. Many grammar task are contextualized in short reading passages where student is asked to determine the tense that fits best or the reason of using the tese in this context. For instance, on page113 we can find the following activity:
Read the passage and notice the usage of the two tenses, then write the present simple in one column and the present perfect in another.
Jane is a teacher. She teaches at the secondary level. She works very hard. She often teaches 8 hours a day and never complains because she enjoys her work very much.Since 1970 she has been teaching in AlNadha secondary school for girls. She has taught English, math and physics, and has helped many students to solve their learning problems. She is always very kind to her students who think she is the best teacher in the school.Jane has also helped with school administration for a number of years.She has collected books for the library and has raised money to build a stage for the school plays. She has also done many good things for the school. Jane is indeed a popular teacher and everyone admires her.
Then they are asked to nswer the folowing questions:
Look again at the verbs.
1) What is the present simple used to describe?
2) What is the present perfect used for?
This kind of activities which ask students to concentrate on the usage of one tense or more may offer learners good opportunities for better understanding of how these tenses work. Selection and usage of the appropriate tense is a skill seriously needed in real communication. 
Analysis of Sudan and Jordan Examinations (2012-2015) according to the Four Skills of the English Language
Notwithstanding that any teaching situation presupposes a testing situation. In Sudan and Jordan standardized English language examinations, there is a total deletion of testing listening and speaking skills. This complete absence of these two skills entirely contradicts the objectives of teaching English language in the two countries. Powers (2010) states: "The current trend in language learning and language testing continues to be away from testing individual skills and instead toward a comprehensive, integrated testing of language skills".
Listening, speaking, reading and writing skills are different as each skill is expected to serve specific purpose deferent from the other skills. Although testing one language skill separately from other skills may offer unplanned information about what the student can do with the other skills, it cannot provide a comprehensive assessment of the learners' overall communicative ability, which often maintains the use of different language skills-simultaneously-to integrate with one another.
Doing some content analysis, we analyzed the Sudan Secondary School Certificate and Jordan General Secondary Certificate English language examination papers from 2012 to 201; according to the four skills of the English language. We have specified the weight of each question. Then, we calculated the marks and frequency occurrence of each skill in all the exam papers of Sudan and Jordan and extracted the percentage of each one.
Analysis of Jordan General Secondary Certificate English Language Examinations (2012 -2015)
In 2012 and 2013, the reading skill represented 63% of the English language examinations in Jordan for the total of 58.6% of the whole marks, whereas the writing skill gained 37% for the total of 41.4% of the whole marks of the exams.
Most of the reading texts in these examinations were extracted from the textbook of Action Pack 12 with trivial modifications. For example in 2012 in the summer session, we can find the reading topic of "Road tunnels" which is directly taken from a topic in the textbook of Action Pack12 on page 80. Also, in 2013 in the winter session, there is a topic about (Mustafah Salameh), which is found on page 73 of the textbook. See table (6) below. The reading topic of "The difference between the life in a village or city" appeared in the examination paper of 2013, summer session. It is very much related to the reading passage "the end of Village life" on page 57. Most of the reading questions in these exams are related to the lower thinking skills: knowledge and comprehension because the answers of these questions are textually explicit as candidates will not exert much mental efforts in order to answer them.
The main function of knowledge testing is to examine the ability of the student to remember, cite or recognize accurate statements or (facts) in response to particular questions. Although more than just repeating from the memory is required for knowledge, the type of the question and the level of accuracy and correctness required; should not be too different from the techniques in which the knowledge was taught at the beginning of instructions. This means that the choices in the recognition the form of the question must be at the level of discrimination originally covered by the learning rather than at a completely different level.
In the assessment of comprehension, the learner is asked to recognize the inferences that are drawn from a 
(c) In order to answer this question the learner should be able to understand that the sentence (Amman is an ancient city) has the same meaning as (Amman has a history going back over 8.000 years). (d)This question is textually implicit, the testee should know that the word 'regulate' has the same meaning as (control). (e) The learner should understand that the pronoun (it) refers to Amman city.
The percentage of the writing skill in these exams was estimated as 37% from all the items for the total of 41.4% of the marks. In 2014, the percentage of the reading skill questions decreased to 46% of all items in the exam for the total of 42% out of the whole marks of the exam, while the percentage of the writing skill questions increased significantly to reach54% out of all items in the exam for the total of 58% of the whole marks.
In Jordan General Secondary Certificate English Language Examination (2015) the reading skill descended to 40.9% whereas the writing skill has risen to 59.1% out of all the items in the exam for the total of 65% out of the whole mark of the exam. Vocabulary questions included items such as filling in the spaces with the suitable word, choosing the correct meaning of the phrasal verbs and choosing the correct derivation. Most of these questions had similar activities in the textbook of Action Pack12. For example, question2 in the examination of 2014 (winter session) consists of the following items:
Complete the following sentences with the suitable words derived from the words in brackets and write the answers down in your answer book.
1) Our heating system is very old and extremely …………. . (inefficiency)
2) People should do their best to keep ……… in the world. (peaceful)
Similar Activities can be found in Action Pack 12 as on page 58:
Complete these sentences with words derived from the words in brackets. Grammar questions in the Jordan General secondary certificate English language examinations from 2012 to 2015 included items such as completion of a sentence; so that it would have similar meaning to the one before it, correction of the verb between brackets and choosing the suitable item. An example of these questions can be found in question 3 in the examination of 2015 (summer session) which include the following items:
Correct the verbs between brackets in the following sentences then write your answers down in your Answer Booklet.
1) According to our teacher's instructions all of our compositions …. …………..…. in ink. He won't accept papers written in pencil. (write ) 2) Instead of buying a new bicycle, why don't you have your old one…………..….? (fix)
On page 53 of Action Pack 12, there are some items which ask students to perform the same activities: In the exam of 2014,(winter session), candidates were asked to write about the following topics:
a. How to communicate effectively.
b. Write an article about the responsibilities of families towards their old parents. c. Write an article about the advantages and disadvantages of one long vacation and different short vacations.
Similar activities can be seen in the textbook of Action Pack 12. For example on page 55, students were asked to write an article giving advice to people of their own age, and on page 61 students have to write an email recommending a touristic site. Also, on page 67, learners are asked to write short biography about someone who has an interesting or unusual life. Most of the writing questions in these exams are related to the higher thinking skills: synthesis and evaluation. Students will exert remarkable mental efforts in order to answer them. Synthesis and evaluation are the higher thinking skills by which the critical thinking abilities can be attained. Bloom 's et.al (1956) defined synthesis as "the placing together of elements and parts in order to shape a new whole". This is the classification in the cognitive domain that clearly shows the creative abilities of the student. However, it should be highlighted that this is not completely pure creative abilities because generally the student is expected to work within the limits set by specific problems, materials, or some theoretical and methodological framework. In synthesis, the learner who tries to accomplish this objective must put different elements together into a new structure or pattern not being designed before. The student's efforts should produce a product that can be noticed through one or more of the senses and should be different from the materials s/he started to work with.
The main objective of assessing the evaluation ability of a learner is to see whether s/he is able to judge a document correctly as being coherent or incoherent, accurate or inaccurate, carefully done or carelessly written. Also, a learner should make a general evaluation of the work with regard to accuracy and cite the specific points which are accurate or inaccurate as well as giving reasons why they the situation is are judged in this way. The performance of the evaluation objective can, in several cases, be the introduction to the attainment of new information. The multiple-choice or other recognition forms are not recommended can be used in testing the evaluation category objectives because they are connected with reactions to stimuli. Bloom et al (1956) mention that the criteria used in the performance of evaluation can be classified into techniques, rules, standards or the comparison of the work with other works in the field. So, evaluation should include the classification of the material in order to use the suitable criterion for judgment.
In Jordanian General Secondary Certificate Examinations from 2012 to 2015 the critical thinking questions are related significantly to the writing skill and the higher thinking skills: synthesis and evaluation in particular. For example, synthesis questions require students to write paragraphs and give suggestions for topics such as improving healthy sleep habits, new methods that help people to deal with their fear in long tunnels, how to make difficult decisions or improving healthy sleep habits. Depending on the ideas and vocabulary stated in the text or a table the learner will create his own paragraph. The testee should write correct sentences connected with the appropriate linking words. Evaluation questions are linked with free writing. In free writing questions, the student should freely write a paragraph of nearly 80 words about topics such: as the effects of doing housework on children's personality, the advantages of raising animals in houses or farms, human values in building nations or marriage customs and traditions. The learner has to write about the different aspects of the topic. S/He has to communicate his own ideas and judgments clearly using comprehensive information joined by suitable conjunctions. The paragraph should also be free of spelling mistakes. As can be seen from the table above, in 2012, 2013 and 2014, the reading skill represented 49% of the English language examinations in Sudan, for the total of 40% of the whole marks, whereas the writing skill gained 51% for the total of 60% of the whole marks of the exams. Most of the reading questions in these exams are related to the lower thinking skills: knowledge and comprehension because the answers of these questions are textually explicit and candidates will not exert much mental efforts in order to answer them.
Analysis of Sudan Secondary Certificate English Language Examinations from 2012 to 2015
In Sudan Secondary Certificate English Language Examination (2015) the reading skill descended to 40%, whereas the writing skill went up to 60% out of all the items in the exam for the total of 65% out of the whole mark of the exam. For example, in the English language examination of 2014, section (A) of part five contains four questions, three of them are writing and one of them is a reading question. What the candidates will do in order to answer the different items of this section will be as follows:
Section (A) -Question (1)
The testee should write a letter to the Nile Petroleum General Manager to apply for the job of a secretary as advertised in Sudani daily newspaper. The student should mention his /her qualifications, age and why he is applying for this job. The sentences should be structurally accurate and linked by the suitable conjunctions.
Question (2)
This question comprises five items. Answering this question, the testee should complete sentence (B) so that it has the same meaning as sentence (A).In order to complete these sentences the learner has to apply some grammatical rules.
Question (3)
There are five items in this question. The testee has to choose the suitable preposition from the list and complete each sentence. The learner will use the words in the sentences as keywords that will lead him/her to the correct option.
Question (4)
In this question, the student, in no more than 25 words, has to summarize how Martin Luther King was aware that the blacks were not treated as equal citizens. The learner should communicate his/her ideas clearly and write correct sentences linked by the suitable connectors. The new paragraph should be free of spelling mistakes.
As can be seen from the description above, most of the questions in this section are writing questions. So, for the students who answer this section; the portion of the writing skills will rise to 60% out of all the questions for the total mark of 65% of the whole mark of the exam.
The testing of the writing skills in Sudan secondary certificate English language examinations is remarkably related to the synthesis thinking skill order. Candidates are asked to write guided compositions, letters and summarize paragraphs. All these writing activities require students to place together elements and parts in order to make new sentences or paragraphs. From the analysis of these items, we can notice the absolute absence of listening and speaking skills. Table 8 shows the percentage of the items and marks in Sudan secondary certificate English Language Examinations from 2012 to 2015 according to the four skills of the English language in case that student answered the literature optional questions in section (B) of part five. As can be seen from the table above, answering the literature section raises the portion of the reading skill up to 70.3% out of all the items of the exam for the total of 60% of the whole marks. Consequently, the questions of the writing skill descended to 29.7% for the total of 40% of the whole mark. The literature sections is completely devoted for the knowledge thinking skill which is considered as the lowest thinking skill, student will just remember the incident in the story and choose the correct option. For instance, in Sudan secondary School Certificate English language examination of 2013, the mental effort which the candidate exerts will be as follows: Testing literature should be deeper, the testee could be asked to write, in a simplified language, about the plot or the main character of the story.
The reading passages in Sudan Examinations were not taken directly from the textbook of SPINE 6 but the vocabulary and the cultural aspects were familiar to the students. Most of these texts were related to the daily life of the Sudanese people. For instance, the comprehension passage in the exam of 2012 was as follows: In Sudan examinations 2012, 2013, 2014 and 2015 students were asked to write a composition about "How Amna Hamid, who was a widow, helped her children. Then they were asked to write about Trees, Education and Water respectively. These topics can be found in the textbook of SPINE 6, for example, the topic of Amna Hamid, is generally about the problems that women face in their life, this topic is reviewed in chapter five, where different activities and tasks were devoted to deal with it. Correspondingly, the topics of trees, education and water were reflected in different parts of the textbook of SPINE 6. Letter writing and summary questions exist in all the Sudanese examinations. In SPINE 6, there are many models for letter writing activities but there is only one activity of summary in the writing section of chapter 2on pages 33 and 34. We think that it is easy for the candidates to write about these topics since they have already acquired the needed vocabulary to achieve this mission. Vocabulary questions included items such as filling in the spaces with the suitable word and adding a suffix or prefix to form the correct derivation. Most of these questions have similar activities in the textbook of SPINE 6. For example, in chapter 10, on page 162, we can find the following activity:
Use the words to fill in the spaces below. This text was directly extracted from the reading passage "The Sweet Smell of Success" in chapter7, on page 1 06. Grammar questions included items such as complete sentence 'B' so that it has the same meaning as sentence 'A', put the verbs between brackets in their correct form and choose the suitable preposition from the list to fill in the spaces. For example, in the examination of 2015, in part one, section 'A', we can find the following items:
Put the verbs between brackets in their correct form: Grammar activities included changing statements into the passive, write the past simple of verbs, and fill in the blanks with the suitable preposition. Many grammar tasks are contextualized in short reading passages or dialogues where student is asked to determine the tense that fits best or the reason of using the specific tense in this context.
Findings
Hypothesis One The Sudan Secondary School Certificate and Jordan General Secondary Certificate English Language Examinations are comprehensive examinations and expected to reflect the objectives in (SPINE 6 and Action Pack 12).
The analysis of the Sudan and Jordan examinations and the textbooks of SPINE 6 and Action Pack 12 showed absence of testing listening and speaking skills which considers these examinations incomprehensive. A good test must be comprehensive to cover all or almost all the aspects of the course contents which are embedded in that specific syllabus. The comprehensive test must as well attain the educational objectives of the target course or the unit taught to students. We have counted all the activities and tasks in Action Pack 12 and found that the activities and tasks of the listening and speaking skills represent 43% throughout the whole textbook. But we found that, there is a complete absence of testing listening and speaking skills in Jordan General Secondary School English language Examinations between 2012 and 2015.
In SPINE 6 Teacher's Book, there are three aims of this textbook: by the end of SPINE 6 programme, pupils should have.
(a) Recycled and reinforced previously learned language.
(c) The ability to understand and use English which is relevant to their needs and which will help them to communicate with adequate accuracy and fluency in all situations. (Alfaki,1997. P, 5) .
We found that there was complete absence of the listening skill in the textbook. It is our belief that the listening skills are important for effective communication in our daily life. These skills are important because they foster good self-esteem, maximize productivity, improve relationships, and even assist in becoming a fluent speaker. The absence of the listening skill activities in SPINE 6 textbook totally contradicts the objectives of the ministry of Education as embedded in the teacher's manual of SPINE 6 to further develop the four language skills with special emphasis on reading and writing. The complete absence of the listening skills activities and tasks; may be due to the poor teaching environments, where educational aids such as: language laboratories, cassette recorders or CD players are lacking. The absence of testing speaking and listening skills make the standardized English language examinations in Sudan and Jordan as incomprehensive because it does not comply with the objectives of language pedagogy in general and in Sudan and Jordan as case study -in particular.
Hypothesis Two The Sudan Secondary School Certificate and Jordan General Secondary Certificate English Examinations have content validity and comprise representative samples of the language skills.
The analysis of Sudan Secondary School Certificate and Jordan General Secondary Certificate English language examinations from 2012 to 2015 and the preparatory resources designed for these exams, SPINE 6 and Action Pack 12, have revealed that these examinations have content validity. A test is said to have content validity if its contents constitute and provide representative samples of the language skills, structures, etc. Content validity is an important notion for the measurement of skills and knowledge that are frequently employed in evaluation studies. Content validity is often evaluated by examining the plan and procedures used in test construction. According to (Hughes, 1989) , content validity is the accumulation of evidence to support a specific interpretation of the test results. To demonstrate content validity, testers investigate the degree to which a test is a representative sample of the content of whatever objectives or specifications the test is originally designed to measure.
Most of the reading texts in Jordan General Secondary Certificate English language examinations from 2012 to 2015 were directly taken from the textbook of Action Pack12 with trivial modifications. For example in 2012 in the summer session, we can find the reading topic of "Road tunnels" which is directly taken from a topic in the textbook of Action Pack12 on page 80. Also, in 2013 in the winter session, there is a topic about Mustafah Salameh, which exists on page 73 of the textbook. The reading topic of "The difference between the life in a village or city" that appeared in the examination paper of 2013, summer session, has deeper relation with the reading passage "the end of Village life" on page 57.
The reading passages in Sudan Secondary School Certificate English language Examinations from 2012 to 2015 were not taken directly from the textbook of SPINE 6 but the vocabulary and the cultural aspects are familiar to the students. Most of these texts were related to the daily life of the Sudanese people.
In Sudan examinations 2012 Sudan examinations , 2013 Sudan examinations , 2014 and 2015 students were asked to write a composition about "How Amna Hamid, who was a widow, helped her children, Trees, Education and Water respectively. These topics can be found in the textbook of Spine 6, for example, the topic of Amna Hamid, Correspondingly, the topics of trees, education and water were reflected in different parts of the textbook of SPINE 6.
Letter writing and summary questions exist in all the Sudanese examinations. In SPINE 6, there were many models for letter writing activities but there is only one activity of summary in the writing section of chapter 2 on pages 33 and 34.
The writing questions in Jordan examinations included writing emails, reports, recommendation letters, essays, biographies and articles. Similar activities can be seen in the textbook of Action Pack 12. For example on page 55, students were asked to write an article giving advice to people of their own age, and on page 61 students have to write an email recommending a touristic site. Also, on page 67, learners are asked to write short biography about someone who has an interesting or unusual life.
In Jordan examinations also vocabulary questions included items such as filling in the spaces with the suitable word, choosing the correct meaning of the phrasal verbs and choosing the correct derivation. Most of these questions have similar activities in the textbook of Action Pack12. In Sudan examinations, vocabulary questions included items such as filling in the spaces with the suitable word and adding a suffix or prefix to form the correct derivation. Most of these questions have similar activities in the textbook of SPINE 6.
Grammar questions in the Jordan General secondary certificate English language examinations from 2012 to 2015 included items such as completion of a sentence so that it has similar meaning to the one before it, correction of the verb between brackets and choosing the suitable item. These questions have similar activities and tasks in the textbook of Action back12. Grammar questions in the Sudan secondary school certificate English language examinations from 2012 to 2015 included items such as complete sentence 'B' so that it has the same meaning as sentence 'A', put the verbs between brackets in their correct form and choose the suitable preposition from the list to fill in the spaces. Same tasks can be found in the textbook of SPINE 6.
We can infer from what has been stated above that the Sudan Secondary School Certificate and Jordan General Secondary Certificate English language examinations from 2012 to 2015 had content validity, so they are content-based examinations.
Hypothesis There The Sudan Secondary School Certificate and Jordan General Secondary Certificate English Language Examinations have beneficial backwash.
Tables 4, 6, 7, 8 revealed that the Sudan Secondary School Certificate and Jordan General Secondary Certificate English language examinations from 2012 to 2015 have beneficial backwash on reading and writing skills but they totally neglected testing the listening and speaking skills. Assessment is a vital constituent of education, as it determines whether or not the aims of instruction are being attained. Washback is the effect of test or testing program on teaching and learning. Washback can be beneficial if the test is considered important and the preparations for it cover all teaching and learning skills.
According to (Hughes, 1989) , harmful backwash is produced when there is a difference between the content of the course and the testing techniques on one side, and the objectives of the course on the other side. Test takers can be affected by three aspects of the testing procedures. First, the experience of taking and in some cases, of preparing for the test. Second, the feedback they receive about their performance on the test. Third, the decisions that may be made about them accord to their test results. It is also argued that teachers, in any educational programme are familiar with the amount of influence of testing on their instruction. Even though the fact that teacher may prefer to teach certain material in a specific way, they may discover that teaching to the test is more or less unavoidable. The term teaching to the test means doing something in teaching that may not be compatible with teachers own values and goals, or with the values and goals of the educational programme. The term teaching to the test' implies that the test is not so conceived, and that... the teaching that may not be compatible with (their) own values and goals, or with the values and goals of the instructional program' (Bachman & Palmer, 2010) .
One way to lessen the potential negative impact on instruction is to change the way we test so that the characteristics of the test and test tasks must correspond more closely to the objectives of the syllabus. The Sudan Secondary School Certificate and Jordan General secondary Certificate English language examinations from 2012 to 2015 may have beneficial washback on the reading and writing skills. The absence of testing listening and speaking skills yields harmful backwash concerning these two skills.
Hypothesis Four The Sudan Secondary School Certificate and Jordan General Secondary Certificate English Language Examinations can be used as benchmark of the effectiveness of teaching and learning performance in the classroom and device of measurement of learner's acquisition of English as a foreign language.
Shute and Becker (2010) stated that assessment is linked with various aims. For instance, if your goal was to improve an individual's learning, and you intend to determine his/her development towards an educational aim, you could: (a) administer a quiz; (b) view a portfolio of his/her work; (c) ask a peer to assess her progress; (d) watch the pupil solving a complicated class work; (e) review his/ her lab reports .
You then need to use the data collected by these assessments to make decisions about the learner or guide him/her to more learning activities.
As a result of time or financial restrictions, test developers, who use scores to make decisions about test takers' qualifications for work or study, ignore important skills or abilities.
As there is no testing for listening and speaking skills in the Sudan Secondary school Certificate and Jordan General Secondary Certificate; so these examinations can be relatively used as benchmark of the effectiveness of teaching and learning performance in the classroom; although they could be considered as tools of measurement of learners acquisition of the English language reading and writing skills.
